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“Teaching s g human act.”

Faulo Frere

INTRODUCTION

The "Ley Fundamental de Educacion” (the Fundamental Educaton Law) has
been the Costa Rican legal framework in education, SlRCe I?EF It prociaims,
among others, that '

developrment of the human personality, educate citizens for a'democracy

where the inferests of the individuals can be concilioted with those of the
community and to encourage th ppment of parinership and

human comprehension,

rciples stated in: the
218 Century”, and the
sofivo de Calidad como Eje
ourse has been witten.

Consequent with this philosophical re

Mational Constitution, the Educational ‘Pol
guidelines periaining to the document £/ C
de lo Educacion Costarmicense, the presenty

: - Superior & ::’ur:ﬂr_‘kftn. sirengthens the cumicular structure by
[Up the new subject: ti@rature in English Language.

will be taught in the bilingual high schools within the
WWricative approach. Emphasis will be ploced on

This pragram will prepare the students to face challenging situations which reguire
the application of ther command of the English languoge, perspectives gained.
not only through the literary experience but through the development of English
communication skills, arficulated with higher thinking skills, as well as lite-long skills,
such as the cross-cumicular themes, (see annex 1. pp. 38-37)

Furthermore, Lliceos Expermenfales BilinglUes schools are facing two new
challenges: one. 1o reach higher English proficiency standards as nafional goals
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and two, o get aligned with the Minisiry of Education’s ethical, assthetical, and
citizenship prnciples, as a way to lead fo humanism and o exercise parlicipation
in democracy.

LITERATURE AS A TOOL FOR PROMOTING AESTHETICAL, CITIZENSHIP,
AND ETHICAL PRINCIPLES

in ight of the philosophical concepts on "Ethic, Aesthetic. and Citizanship:
Educate for life", as stated by the cument Minister c:fducc:hcm Lecnardo Garnier
Rimolo, the arts, in our case literature, should notéetaught as bare information
or knowledge: '

drsfrure aprecie vy
Sueremos que fodo
imente  que cada
Tos mfe;eses ¥

“no podemos limifamos a nuesira juveniud
comprenda-cada quien a su manera- el dffé g
850 le permita, o cada joven expremﬂe {:rﬂs

es es0. conmover.”[Ministry of EQ a um{:l de Estudios
Educacién Musical. pp. B)

Moreover, literature should connect h life . expenences, beliefs, and
convictions, whighshavs to be faced through a methodological approach of

ethical dileg ife, artistic, fictiious and historical]l within @ new
democralie
This o achieve four main goals

. nd passion for literature

. of the arlistic processes

nteracting Wl|."| literature pieces adapted, ﬂccm'dlng to the learners
interest and level of English (oral and writlen).

As a result, literature constitutes a valid opportunity to promote the use of EEHiFﬂI
and creative skills in the process of building up a classroom community of inguiry.

“Al Mejoramiento par la Educacion” 9




IMPLICATIONS OF THE EDUCATIONAL POLICY IN THE LEARNING AND
TEACHING LITERATURE IN ENGLISH

The Educational Policy 'Towards the 21t Century” is nurtured by three
philosophical vsions: humanism, rafionalism and constructvism.

Humanism: It searches for the full realization of the human being. as a person,
endowed with dignity and values, capable to procure his/her perfection by
means of appropriation of values and ideals of the Costa Rican education. It
allows the leamer to culfivate aesthetical. citizenship, j@hd etbical values and
attitudes to benefit him/her, society, and the environmenrt

Rationalism: It recognizes that the human being is endowed wWith th
capture reglity objectively, in all its forms. to construct and o Sgnsiantly
learning; and to make the progress of humanity possible.

th the capacity to
refine

Constructivism: It commands respect to depgil.from the cognitive situation of
each student, from his/her individualitydhisfher, interests and idiosyncrasy;
therefore, the student must recognize hi |

undertake a new formative leaming app WS
and reconstruct understanding from ploE SRS tuctivism is G process
without conclusion.

amotional connection that students' educational

idents are mofivated to leamn, and attach a positive

echian with the Enghsh gnguage, their knowledge and application of the
English l@Rguoge will improye o '

Wi ditfe they are being dictated to read. such as the

they will attach that same negative connection fo

Additionally, by beifig exposed to a wide variety of literary maternial, students
can become life-long readers and learmers. Including a mulfi-cultural iterature
selection from which the students choose, allows students 1o learn about other
cultures. By learning about the world's many cultures, the students are gaining a
new perspective of wordly respect and a cross-cullural responsibility 1o
underiake the challenge of progressing humanity.

Furthermore, literature is an invitation to a diclogue. It teaches about hurnn::f_m‘t'._.r
and reveals pros and cons of characters in specific situations and fimes. Learning

“Al Mejoramiento por la Educacion” 10




a language is also leaming about culture and values. Literature mirrors our own

lives and provides a window into distant places, imes, and people.

Because of all the benefits that reading literature can provide into the cumculum
of Liceos Expenimentales Bilingles, reading literature can increase the chonces of
students becoming passionate readers, who read with a purposeful objective, as
wall as enjoyment. Additionally. students can improve other skills through
literature. As an illustration, creatfivity and reflection can be reinforced as
students perform, wiile, and analyze different literary texts. Perhaps, this 15 the
ullimate reason that students have for writing with joy and pleasure: that is, their

education will be geoing beyond the reading.

"Al Mejorarmignio por la Educacion”
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METHODOLOGICAL APPROACH

Before defining o methodolegical approach for the Uterature in Englsh
Language program, it is pertinent to tfranscribe the three levels of
conceptualizafion and organizafion that blossom from the methed: approach,
design, and procedure. These levels were idenfified by Edward Antony (1963)
and maodified by Jack Richards and Theodore Rodgers (2001]:

Method is theoretically related to an appro@@hy lhis organizationally defermined
by a design and it is practically realizeddifa pragedure. 1t is the level at which
theory is put into practice and at which'€ ade about the particular

Method

Approach
[Theory)

Procedure

[Techniques,
praciices and
behovions)

Figure | Elements of o method, adapted from Jack Richards and 1.
RFodogers model,

"Al Mejorarmignio por la Educacitn’” 12




Approach refers to theores about the nature of language and language
learming that serves qs the source of practices and principles in language
teaching. It is axiomatic. It describes the nature of the subject matter to be
taught,

According to the authors, for an approach to lead to a method. it is necessary to
develop a design for an instructional system.

A design is what links theory (approach) and practice (procedure]. Ii is the level
of method analysis in which six elements con be congidered:

» the objectives/goals of the methad
» selected language content and crganization
= leaming tasks and teaching activities advocaled »
= the role of learners

« the role of teachers

= the role of instructional materials

In the Literature class. teachers may develop their own teaching procedures, in
the mediation activities, on the basis of the learners’ pre- and posl-asiessments,
as well as performance and reagtion to instructional prachces, circumstances
and interests of each class commbnity. The use of a rich variety of technigues
and activities, in the clossawill lead the students to establish positive Cross
curncular connectlions with Sgggested and flexible literature contents and within
a socio-constructivist curiculaf@pprooch. Consequently. visualizing, planning
and implementing techniques relgdant to student-need and selecting coheren
activities with the method, and in Raffony with the approach, is the teacher's
job.

In addifion, to the relevance of technigues and activities mentions above. the
roles and functions stated in the charl below are meaningful resources to help
students achieve learnings.

Different Roles and Functions Componentis
Learmners Student-centered, leamer as an autonomous, reflective, achive
and creative person, aware of his or her self motivation. Individual
and team work (explores and discovers knowledge of one self
and builds connections within a community of partnership,
respect, social growth, and critical and creative thinking.
Teachers Teacher as a catalyst, “coach”, mediator, guide, facilitator, role
model, resource, and consultant. Creates conditions for building
up a successful community of interchange among peers,
promotes regsoning and provides feedback.

“Al Mejorarmento por la Educacion” 13




r; Instructional | Authentic or simplified literary guality resources, digital and
imﬂ’reriﬂh physical. They serve Qs means 1o generate real communicalive

reactions. They stimulate pror knowledge, awaken leamer's
interasts, and touch their emotion: to go beyond the text and to
' build up new English language and cross-cumcular/cross-cultural
connecticns from Literature in English language. Matenals should
be adapted to leamers’ inferests, English and suggested content
by grade level. Allow learners inclusion. different instructional
styles, self-evalyation, and ongeoing processes in leaming and
leading students fo integrate leamings, both indvidually and
collectively.

the learning process.
« To use a methodology that |
opportunity for an authenhic uses

« To stimulate students to use thefu il rane kihg procedures through
the study of content and different devels of questioning and
responding. .

= To fusisr an t::n:fwe npprecmhﬂn for literature that w1|| lead students to read

om crealive wriling by providing meaningful
¥ the students to create a positive connection o

i O'Malley (1994, p.40), leaming sirategies are
the leamer to qid the ocguisition and assist in

Learning Strategies

mMost people favor one or several ways to perceive and process new information
over others. Learning sirategies enhance the learning process and rnust be
considered when planning lessons, in order to help students weave the

language skills together.

Al Mejorammenio por la Educacion” 14




Experts defined these techniques as specific aclions. behaviers, steps, o
technigues students use, often consciously, to improve their progress in
apprehending, internalizing. and using the L2 [Oxford, 1990b). Essenfially,
learning strategies are “procedures of fechniques that learners con use to
facilitate a learning task” (Chamot. Bamhardt, El-Dinary, & Robhbins, 1999, p.2)

These techniques are tools students use when they have o solve a problem,
accomplish a task, meel an objective. or attain a goal. Therefore, teachers
should be aware of their students’ leaming stvle and be prepared to teach
students how to employ this leaming style.

Chamot and O'Malley (1999). divide three broad cZaf 25 of leamning
strateqies:

» Metacognitive Strategles: they are processes that enable one fo
anficipate or plan for a task. The legmer plans. monifors his or her
production and comprehension. andievaluaies how well he or she has

garsal. orgonization, and
of fo prior knowledge. The
ied mentally (s in making
images or elaborating) or physically [@SiRgrotping items io be learned or
taking notes). =

« Cognitive Strategies: they arei¥
elaboration strategies. They link e

agies: they involve cooperation and interachon. The
thianother person, in order to assist learning, as in
loborative  learning. and  asking  guesfions  for
fet tive conirol to assist learning tasks.

be able to usefgw infefMation more effectively. Furthermore, learning strateqgies
include the socials@ing offective sides of leaming, along with the more
intellectual sides. TRElearner is not just @ cognitive and metacognitive machine;
rather, the learner is a person. In teaching strategies to students, teachers should
help them develop offective and social strategies, as well as intellectually
related strategies, based on their individual learning styles, current strategy use,
and specific goals. [See annex 2. pp. 40-42)

Al Majoramiento por fa Educacion” 15




PEDAGOGICAL GUIDELINES FOR THE MEDIATION OF LEARNING IN THE
LITERATURE CLASS

Rebecca Oxford (2001) views the four main set of skills: listening, reading,
speaking and writing as overlapping areas of competence. When the emphasis
s on learning a language for authentic communication, they are intferwoven
with each other during instruction. In this way. she highlights. learners "have the
benefit of practicing all the language skils in an integrated, natural
communicative way, even if one skill i5 the main focus of a given volume ™

A hybrid or combination of content-based and g - osed torms of integrated-
skill instruction is advocated in the mediation ofii€arning in the literature class,

where tasks are unified by coherent literary themet
Listening
Students' listening skills will be valued and enhance@gby asking them
comprehension-check questions and crifical thinking quesiigns. They will be
given instruction in note-taking techniques: through which, they must
demonstrate their comprehension via note-taking applicafion and other
techniques. Students will reinforcetheir knowledge ta recognize the main points
incidental or less-relevant ideasgand general information. Also, they will be able
to listen selectively for specifi ds of information. such as the main purpose
the themes, the details, ard implications related to contenis. In addifion,
they can identify essenfial Sgfgmnation in relevant matenals, for instance,
disceming the primary purpose of@riter s aural text

Speaking

Teachers will enable learmers to present ideas to individual peers, groups, and
the entire class. They will learn to speak about a subject of ther choosing or on
teacher-assigned topics. Preparing for debates and porticipating in therm will
help students to become aware of various sides and issues. Also, students will
benefit from interviewing others and from participating in mulliple forms of
spoken communication,

students will have opportunities o speak about their personal experiences,
which, for some, can be enjoyable, and ofhers, a necessary coping method,
when given this apportunity. they will benafit from instruchion in the elements of
good story telling. Cral presentations will derive from poems, stones, newspapers,
movies, magazines, scienfific reports, and other fexts. Dramatic acting,
improvisation, and walching skits and plays will alse provide rich opportunities to
see how character and circumstance offect speech.

"Al Majoramignto por la Educacion” 16




Reading

Students will read o variety of texts such as short stones, folktales. poems. essays,
and others. It is in this subject that leamers will begin fo see how the language is
formed and ufilized for expression.

Before, during., and after (pre/during/post] reading, students will participate in
various in-class activities (e. g.. answerng questions, debates, textual illustrations,
mulliple choice reading guides, etc.). Additionally, students will bacome tamiliar
with literary devices (e.q., similes, metaphors, and symbolism). Throeugh analyzing
text, students will create connections to the world and learn about different
cultures. By reading culturally diverse texts, students will become aware of a
global society and their responsibility to it

Through instruction, activities, discussions, worksheets, assignments. and more,
students will gain essential tools fo create a full understanding of a text. The
reading strategies that students will gain incClude,, but are not imited to, making
inferences, predicting, summarizing, pof@ehrasing, marginalizing notes, and
visualizing. ;

Writing

To become better writers, students will need9@8ad influential literature that can
serve as a modsghane mulus for their own efforts. Getting in touch with the lives
of great e and femai wiiters, as well as their literature, and how they
:ﬂeveln ' will stimulate students. Also, direct contact with

1 igvelists and news reporters, will be inspirational and

info t that writing is o process, and that effective wriling,
recul Lsiudents can only take nisks once they have a full
compr sRilanguage. Before the rules can be bent or broken,
they must In higher, levels the written tasks should be more

challenging.

There is no middiEéForound with modem languages. A person who con
understand the spoken waord should be able fo understand the written w_r::rd
Likewise, if someone can wiite the language, they should be able to speak it as
wiell.

These four fundamentals go hand-in-hand and are inexicably linked. They are
primarily developed In the Lstening/Speaking (Crol) and Reading/Wrting
(Composition) subjects of Liceos Experimentales BilingUes. Consequently. the
Literature teacher is expected to coordinate with the Language Arts teachers,
during the pre-, during-, and posi-planning.

"Al Mejorarmignto por la Educacitn” 17




CRITICAL AND CREATIVE THINKING

Critical thinking and reading are necassities for one to acquire an education,
and, once gained, o life-long learner is established. The strucfures people
develop as they leamn o read, and read fo leam, influence all subsequent
knowledge. Thinking readers, sometimes called cnfical readers, evaluate new
information in light of what they already know, compare many sources instead
of accepling only one point of view, and make judgments about what they
read. Cntical readers can distinguish facts from opinicnss pondatory aspect
of the class. '

in high school, personal and social concerns become domigant in search for
information. Z0Aiga (2005) states that reading comprehensionin, secondary

'_.:':_'.'-:' .::-:- ﬂﬂd
the construction of literal meanings for the text in an effort to obtaiaccurate
recall ond understanding, but not to relate_axpenence to the text they read
Texts should help the identification and sglulion of relevan! problems from the
concrete world. Hoffman, Bauman anddAf 2000) claim that knowledge
5 not just accumulation of facts; it 5 | and values. Therefore,
teachers should look for outstanding 18X at enge Iudenfs to Think and

cceplance of aclive learning. Freire contends that
those “Who i earning process are empowered by crfical

CONSCIOUSTIeS g8 a5 meaning makers. |t is language that provides
the tool for'meani giiiction. Language is a thinking process which allows
students to le@if Bind grow. In professional literature. teaching students to think

ted to as “crfical reading.” It is defined as “learning fo

while reading i _
hees, and amive at conclusions based on evidence”

evaluate, draw infel

Crifical reading has two concepls: one, crifical reading 15 o technique for
discovering information and ideas within a text; and two, crilical thinking 15 o
technigue for evaluating and filtering information and ideas.

Crifical reading appears to come before critical thinking. Crtical thinking

monitors understanding as the text is read. Once learmers fully undersiand a Text.
they can effectively evaluate their assertions.

Al Meyoramiento por i@ Educacion” 18




Ways in which g reader is able to process different types of texts is a factor
contributing to reading comprehension. Readers who undersiand their learmning
processes and deficils can exercise contol over their undersianding while
reading better than those who believe that reading consists of decoding words,
Good readers use metacognitive strategies and cognilive strategies to assist
compreheansicn.

LEARNING STYLES

the learning styles are as
ggies. Learning styles are
ping leaming activities to

when deciding on how relevant the cumiculugd i
important as the development of skills or learning Sir
presented as possibiliies to be included when DiGH
guarantee success in the formative process.

fenthe human mind's
&8s human beings

Gregorc defines learning style os the outward expressiof
ability to mediate knowledge; that is, the means and capdgil
employ to receive and exprass information.

Two prncipal factors in determining learning styles are the ways in which
information is perceived and how ifis orderad in our brains.

INTELLIGEMNCES

The theory of mulliple inteligences, dg¥eloped by Howard Gardner, introduces
the concept of developing more than one type of inteligence. Traditicnally, only
the linguistic and logical mathematical inteligences were considered by
educators. For more than eighty vears an intelligent person was the one who had
a high 1.Q.

Recently, two other types of inteligence have been named. the naturalist and
the spiritual. The addition of these two inteligences gives classroom teachers the
possibility to incorporate more experiences to reach and help more students
develop wholly, These additions to Gardner's theory are a concrete reminder
thal teachers must always seek new information and teaching strategies
applicable to improving the teaching and learning process.

*Al Mejoramianto por la Educacin® 19




Unknown

together and leaming to be) in order to promote a better quality ams for
education.

Io ive with digrity ond
B know, to comprehend,

others needs and ideas and diversity, and solidarity.)
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These general contents will be articulated in the mediafion achvitias of the
planning units, as tfransversal or ransferable roles across the language, as o
"bockwards” cumiculum desian process.

Linguistic
lﬂ'lﬂwlﬁdga
__(leaming to know)

Procedures
(leamning to do)

Attitude /behavicral
{leaming to be and live in
community)

» Use terms and
concepts of
literature in English
language.

Apply literary

elements/figures

and genres,

* Build and connect
from prior
knowledge and
expenences,

» Write creative and
reflective book
reports, prompfs,
jeurnals, porttalios,
self-reflective logs,
&b,

= Express through
integrated skills
processes.

# Use related
vocabulary and
perfinent language
structures about
iterary texts.

» ldentifty main points
and details from
wrilten and oral
SoUrCes.

» |dentify a variety of
genres and guthor's
communicative
intentions.

» Produce sequence

information.

Make comparisons

"-:’

"‘_:

# Integrate skills in
Vanous

communicative tasks. &

» Apply different
comprehension
strategies (skimming,
scanning,
brainstorming, ete.)

* Apply different writing

iechniques

[completion of text,

graphic organizers,

c:ruﬂme afc.)

cnmmunlhas (groups).
¥ Use thinking and
metacognitive
processes,

Express ideas and
emofions in different
ways (graphic
organizers, music,
maovies, bady
language., etc )

w

Yalue own construction
of meaning and literary
possibilities.

Appreciate literature
{Bral and wntten] as taols
toster interest,

asure, and long-life

traditions and beliefs
present in liferary works
Dermonstrate interest in
developing time
management skills,
Value the importance of
literary processes.

Show appreciation and
enjoyment when
inferacting with artistic
rmaterial (visual or
wrtten)

Manifest willingness and
enjoymeant to discover
truth, goodness, and
beauty.

Demaonstrate self-respect
and respect of peers'
feelings. ideas and
emaolions.

Demaonstrate willingness
to engage in the class
dynamics with selt-
commitment. honesty
and efficiency in
individual and group

‘Al Meroramiento por la Educacian”
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and contrasts.
Make predictions.
Relate reading to
personal
expenence,
Formulate
meaningiul
questions based on
Iiterary works,

WOrk.
Show self-confidence
and pleasure fo express
and share owns literary
approaches in the class
community.
Demonstrate willingness
to work with autonomy
and good warking

its.

Al Mejoramiento paor fa Educacian”




CURRICULAR CONTENTS BY GRADE LEVEL

Third Cycle

symbols have been used fo focus term-confent that is new or has been recycled

(new *f recycled +].

_ Curricular Content for Seventh Grade

Suggested Topics: friendship, emotions, interests, respect, solidarity, concern.

Term|

Term i

¥ Purpose of Literature
» Diterence between
fiction and nonfiction
NOMNFICTION
Biographies
Autobiographies
Fersonal Narrafives
Letters

Y Y ¥ Y¥YY

® Short stories
-alements of fiction
+plot (beginning,
middle, end)

-form and syllables
-eglements of poetry

+melaphor and
simile

Dianes and Journals Il +*imagery
FICTION and minor, +*symbolism
» Short stories profagonistan : Predicting

[simplified versions) antagonists; andfla Queslioning
-elements of fiction and round) *Inferring

+plot +*climax and

+setting rasolution
{chrenclogical and +*point of view
physical) {first, second, and

+theme third]
Predicting Predicting

*Questioning

Note: The content in each term of each grade is flexible and should be adaopted
according to each class and each individual student.

“Al Mejoramignio por la Educacion”
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_Performance indicators for Seventh Grade

L U

¥ b A

YW Y WY

YW

oS

F

-

Appreciate and enjoy simple oral and written liferature,

React to different oral and visual tasks [e.g., role plays, poems, songs, videos,
diglogues and storytelling, etc.)

Identify some literary figures (metaphor, simile, imagery, and symbolism)|

Value different confributions from influential world leaders and wrters.

Produce humorous passages. letters, dianes, journals, and insights to express
personal emotions.

rarate meaningful life expenences.

Identify humor,

Demonstrate development of social sirategias.
Write basic poetry: cinquains, haikus, epigram
identify some elements of fiction (characters, §
Value authors” literary contributions.
Understand meaning in different coniexts.
Express ideas, feelings, likes and dislikes, pre
appropriate vocabulary in oral and written forms. :
Predict, question, and infer texts, events, consequencesigiicetera of different
literary passages. .
Apply collaborative work and leaming strategies [oulline, graphic organizers,
etc.).

Use self- and co-assessment sii@leqi

and song lyrics.
sgtting, point of view).

Note: Not all the performang@ainy
them are observable behavid

cotors stated above are measurable. Sorne of
Byt they are as equally important.
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Symbols have been used fo focus term-content that is new or has been recycled

(new */ recycled +).
f:mrfe.yla Confent for Eighth Grade
_';j_ms“mmf influences, justice, feelings. fantasy,
Tem Il Term il
# Poetry > Costa Rican folk tales | * Novella

-form (stanzas) and
rhyme scheme
+couplets
+ercets
+quatrains
-elements of poetry
+exlended
metaphor and simile
+recurmng
imagery and
symibolism
+theme
*author's intention
(words as weapons)
Predicting
Questioning

and legends
-starytelling
+oral
+written
+visual
ssocio-cultural
sighificance
» Short stories

+characte i
+paint of View
+theme
=allusion
*flashback

+elem n‘rs of fiction

F’ersonlﬂ --':-"-:1}'-. s
-Literary analysi
“literature circles
Predicting
Questioning
eguencing
" Evaluating
*Comparing/Contrasting

Note: The corten
according to
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ance indicators for Eighth Grade

N

Y'Y VY Y VW

Y ¥ ¥V Y

LR R o

Appreciate nnd aenjoy infermediate oral, visual, and written liferature.

React to different oral and visual tasks (role plays, poems, songs, videos,
dialogues and storytelling, etc.).

ldentify some elements of fiction (plot, setting, simile and metaphor, imagery,
symbolism, point of view, character, conflict and resolufion, theme, allusion,
floshback, and personification)

Identify some elements of poetry (extended metaphor and simile, recurring
imagery and symbolism, theme, and author's intention):
Identity some elements of the English language [expra
Produce poems [couplets, tercets, and qualtrains) ,
Appreciate and enjoy Costa Rican folk fales and legends.
Produce basic fiction.

Write an infegrated project based on a literary piece. =
Understand main ideas and specific details in a varely of oral, ¥isual, and
written media.
Enjoy and understand a varety of ﬁhurt iterary po
Understand meaning in context, i
Cemaonstrate development of social Sir . '
Express ideas, emofions, likes cmd lishikes, 4or Ices, opinions, hw,rpcﬂheses_ -
and defend arguments using ap) iataly ar
Appreciate and value Coslg [ i
Value authors” and histonéal fic i pand historical confributions.
Predict, question, infer, sague fe, and comparefcaontrast fexts,
aveanls, consequences, et cate f different literary passages

Apply collaborative work and leathing strategies (oufline, graphic organizers,
etc].

Note: Not all the performance indicators sfated above are measurable, Some of
them are observable behaviors, but they are as equally important.
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Symbols have been used o focus term-content that is new or has been recycled

[new */ recycled +).

Curricular Content for Ninth Grade

J

Suggested Topics: F.IEF.’IUIU' beliefs, respect, cooperation, suspense. mythology, and

hnsfﬁrv of the story.
' Term| Term I Term Il
# Intemational folk tales | & Short stories » Graphic novels/fcomics
» Myths -Science fiction +Analysis
-alements of iiction -Mysteary = "Cartoon produchion’
*archetypes -Cnme/Detective Humorous writing
#» Poetry -Homor = = Short Novels
-narative -elements of fictigns » -elements of fichon
-concrete “Irory ’ *diclogue
-free verse *narrator’s poinfef. |, Predicting
-s0ng lyrics view e Questioning
-elements of poetry Predicting Inferring
+symibolism Questioning Seque
*alliteration inferring aluating
*onomatopoeia Sequencing Comparing/Confrasting
*rhythrm Evaluating Visualizing
Predicting paring/Contrasting Paraphrasing
Questioning *Summarizing
Inferring
Sequencing
Evaluating
Comparing/Contrasting
*Visualizing

Note: The content in each term of each grade is flexible and should be adapled
according to each class and each individual student.
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Performance indicators for Ninth Grade

» Appreciate and enjoy intermediate oral and written literature.
» React to different oral and visual tasks [role plays, poems, songs, videaos,
diclogues and storyteling, efc.).

|dentify some elements of fiction {archetypes, rony, narator's point of view,
and dialogue.)

ldentify some elements of poetry (alliteration and cnomatopoeial.

Identity some elements of the Enalish language (idioms, dicfion, and syniax).
Produce poems (narative, free verse, lyrics, and concrete)
Appreciate and understand vanous genres of fiction [Bg..
horror).

Froduce simple cartoons.
write an integrated project based on a literary piece (shorfplay).
Understand main ideas and specific details in a vanety of '@, visual. and
wiitten passages. X
# Enjoy and understand a variety of literary passages.

¥

Y YWYy

nystery, sci-fi. and

¥

Y Y

# Understand meaning in context. .

» Express ideas, feelings, likes and dislikes, greferences. opinions, hypotheses, and
defend arguments using appropriate 40 aeinkoral and written oral forms.

» “alue authors’ literary confributions.

» Demonstrate developrment of social§ik

# Visualze, paraphrase. and summarze di passages.

= Analyze short drama.

» Appreciate and talk about other cultures,

= Predict, question, infer, sequence, evallgie. compare/contrast, visualize,
paraphraseg@nd silthmarize texts, events. corsequences, et cetera of different |
literary pas ! |

» Applyicoll | sk und leaming sirategies (oulline, graphic organizers,
etg ;

Note: s indicators stafed above are measurable. Some of

them are ars, but they are as equally impartant.
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Diversified Education

Symbols have been used to focus term-content that is new or has been recycled
[(new */ recycled +).

Curricular Content for Tenth Grade |
Suggested Topics: racism. equity, climate change/global warming. and the future
of literature.
Term | | Term Ii Term il
» Myths and heroes # Plays [comedy and Sfhg out play
-elements of fiction tragedy) : Brature adaptations |
+extended > Identify: ¥ legamovies, graphic
metaphor and simile *main divisions lays, parodies,
# Poeiry *cast Vshiows, and
-sonnet [Pefrarchan *spoken words of “hwittero
and Shakespearean) characters = Analysis of g novel
-alamants of poatry “stage directions -Arc of iInguiry
+rhythm and sound *writer intention -elements of fiction
+faet and meter Hanguage style exfended
# Plays [comedy and » Write adaopted varsion parsonification
tragedy) of P *hyperbole
Predicting Problem and sclution e
Questioning Predicting
Inferring Guestioning
Sequencing Inferring
Evaluating alual Sequencing
Comparing/Conirasting paring/Contrasting Evaluating
Visualizing zZing Comparing/Conirasting
Paraphrasing Paraphrasing Visualizing
Summarizing Summarizing Paraphrasing
*Concluding Concluding Summarizing
Concluding

Note: The content in each term of each grade is flexible and should be adopted
according to each class and each individual student.
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~ Performance indicators for Tenth Grade

Appreciate and enjoy intermediate oral and written literary pieces.

React to different oral and visual tasks [role plays, poems, songs. videos, diologues
and storytelling, among others).

Identify some literary figures (melaphor, simila)

|dentify some elements of fiction [tone)

Froduce poems [Sonnet- Sound Effects)

Appreciate and enjoy myths, movies, and novels.

write an integrated project based on literary pieces (novel)

Understand main ideas and specific details igha vanety of oral and written
pOsSsOges. :
Enjoy and recognize a varety of short iterary pass
Understand maaning in context.
Express ideas. feelings, likes, dislikes, preferencesJopin
arguments using appropriate vocabulary in ora
Value authors” literary contributions.
Demonstrate development of social strategies.
Understand meaning in different context.
Compare and contrast different iterary passages (novels).
Apply collaborative work and leuming strategies [outling, graphic organizers, efc)
FPersuade audience. :

¥ ¥

¥YYYYY¥YY

-

b

s, hypotheses and defend
Miitben oral forms.

Y

VY YVY Y

W

Naote: Not all the performanggandicators stated above are measurable. Some of
Syt they are as equaily important.

fherm are observable behawviors, £
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symbols have been used to focus term-content that is new or has been recycled

(new *{ recycled +].

TEl'I'ﬁ Il

Term |l

= Types of essays
» Selecfion and analysis of a
cinematographic novel.
(Reasonable philosophical
judgments, discussion
groups, robust guestioning
» Writing a five-paragraph
essay about the movie, in
pairs.
-alemenis of essays
(Infroduction, body, and
conclusion)
+ihesis
+opic sentence
+ransitions
-aelements of writing process
+prewriting
[Brulnsic:rmln apd outlining)

#  Analysis of
selected novels in
aroups
(Reasonable
philcsophical
judgmenis,
AISCUSSIOnN groups,
robust questioning)

» Book repr.::rt

# Analysis of selecied
novels in groups

REcsonable
ahilosophical

ISiuden 5 muzi
demonstrate
accumulative
knowledge
learned since
seventh grade|

Note: The content i
according to eagh
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'mance indicators for Eleventh Grade

L 6

¥V Y ¥ Y W

v

ki

Y Y WYY YW

v

Appreciate ::}nd oy InTErmedlute oral and written literary pieces.

kReact to different orals and visual tasks (role plays, poems, songs. videos
dialogues and storytelling, amang others).

Literary figures [review all)

Produce poems [Refrains, Concrete Poetry)

Appreciate and enjoy mystery stonies, poems. short drama and comedy.
Write an integrated project based on literary pieces (essays).
Understand main ideas and specific details in o vofigty of
passages. -
Enjoy and recognize a variety of short literary -..='{
Understand meaning in cﬂn’rem $

Value authors” literary contributions.
Demonstrate development of social strategies.
Understand meaning in different context.
Visualize and summarize different literary passages.
Analyze short drama.

Apply collaborative work and leaming strategies [oulline, graphic organizers,
etc). 'y
Appreciate and talk about ot
Infer meaning from wordgihie

jer s cultures

Note: Not all the performance ingigafors stated above are meosurable. Some of

them are observable behaviors, bk ihi

gy are as equally important.
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PRINCIPLES FOR ASSESSING LITERATURE

The three dimensions of assessmeant: diagnostic, formative, and summative will
quide the evaluative progress in the literature class.

When assessing literature, teachers should keep in mind that assessment should

= be directly related to mediation activities;

* require planning, fime, and experience;

= be appropriate to the students' level;

= promote active mental processes and prior ki

» focus on communicative competence; £

= be caried out systematically and on a reguldr basis:

» be used as a tool to molivale students #87continue their learning
processes, '

IF'fEIFr"I what they consider essential, and cl;::pl',' the infarmation their contfext,
Students should be taught to reflect on what they have leamed and relate it 1o
their original learning goals.

Self and co-assessment will developed within the literalure course as a foal ta
empower students with skil§@ reflect on their learning process. According to
O'Malley and Valdez (1994, B38| "effective assessment involves students and
enables them to see possibiliies fenreflection, redirection, and confirmation of
their own learning efforts.”

The medialion activities in the Literature class will respond to the secial-cultural
construct of individual and colleciive knowledage of the students within the Class
cammunity., As a result. the assessment process is weighted on the formative
evaluation and teachers will construct and implement a variety of assessment
instruments [portfolios, rubrics, checklists, and others), for co and self evaluation,

to record student's performance, (See annex 4, pp.50-51)
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Evaluation Components

Because of the nature and purpose of the teoching of Literature in English
Langue in Liceos Expernmentales Bilingues schools, the following percentages are
proposed for assessing the student’s performance in this subject.

__ Criteria Percentage
Daily wark 45%
Assignments 20%
Test {2 minimum) 25%
Concept 5%
Attendance 5%

Activities and Assignments Suggested

For lower levels, learmers will be able to garfici
class tasks, as well as to develop short @§s)

ViRgividual or collective in-
shelerm, such as:

Forticlios reflections
Journal writing /Reflections on readings
Choral speak

1e reading

Creating an adveflisement and/or commercial to sell the reading

Writing songs or chants about a scene in the reading

Developing gomes based on the reading, i.e. frivia

Panel discussions with the characters of the book so sfudents can ask
queasfions about how/why

wmaking a human barometer to express students’ opinions about moral issues
that evolved from the reading

wnting a letier to the author to ask questions/make suggestions about the
reading
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Writing or presenting a biography about one of the characters in the reading
Making cartoon strips about a scene or chopter of the reading

Cast actors who would best depict the characters from the reading

wnting and/or illustrating own ending of a reading

Rewriting and/or illustrating new versions of part or parts of the reading
lustrate your own version of part or parts of the reading

Description of a character and have other students guess the character’s
identity

Use graphic organizers, sequence evenls in the reading

Comparing and confrasting yourself to a characiésin ihe reading
Comparing and contrasting two characters in g
sequencing events in a characters life — bibliograg
summarizing the reading using a pie chart

nefls as continuous task-
based projects. For example a book report, beginning IRTT&mM |, students will
choose a project theme and start working on that project. Byithe end of Term |,
students will have finished one-third of a larger, culminating prc:q{-:-::’r

In Term I, students will create angfinish the next assignment; so. by the end of
Term ||, students will have compglieted two-thirds of their culminating project.

In Term I, students will afe ond complete the final one-third of the
culminating project. :
The projects from Term |, Term I, ym Il will combine to create one large.
culminating project. The idea is to allow students the opportunities to monitor
their educational progress and o revise each project accordingly.

Each project third must be completed by the end of each ferm. However,
during the proceeding term (or in between terms for the ambiticus students),
students can modify their project according to reflection and new knowledge
attainment. This way, rather than a start-and-stop approach [i.e. starting Term |,
ending Term |, then starling Term Il etc.), students’ learning is confinuous and

connecled.
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ANMNEXES

Annex 1-Cross-Curricular Themes

Cross-cumicular themes are inserfed in the curicula with the purpose of
preparing studenfs o be able fo transform and fo creale new knowledge
through the investigation and processing of information, the capacity fo solve
problems in a reflexive and systematic way, withifa critical attitude and self-
crificism being committed especially to problams of daily life. There is also
concem for the ethical formation of the studenis phasizing the importance
of practice their freedom and their self- autonomy; Il @5 to show generasily
and solidarity toward their fellowmean.

Cross-cumicular themes have been linked closely with th&uformation for life,
acquiing particular value and strength to reach a bdigRge between an
aducation that prepares the students for productivity and employment, along
with growth on social and personal values.

The challenge of cross-curriculge themes is fo identify under which objectives
and contents of the subject @i cross-cumicular themes be covered. Many of
the contents, procedures. {@ftiludes and values included in the syllobus are
presented to be related tofh@iscope and competencies of cross-cumicular
thernes, crystalliing them in a pedagogical activity clearly designed within fime
and space. The subject keeps ifs idenlity. but at the same time takes advantage
of a cross-curicular theme 1o be ennched.

Human Rights for Democracy and Peace

Starting from this cross-curicular theme, mechanisms are created 1o promote
true parficipation of family, community institutions and civilians in general. Thus
civilians should be well informed and knowledgeable of the legal system that the
couniry offers, so all cilizens parficipate effectively, and nof just for electoral
PUTPOS&s.

Education tor Haalth

The promotion of health through the school as a center of socialization of
childhood allows early leaming related fo the understanding of health and its
main factors. The search for spaces for reflection and analysis of concrete
realifies in health, favors the development of healthy lifestyles during childhood
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and adolescence,

During the elementary school years, students go through different stages which
produce physical, psychosocial and cognitive changes. All these phenomena
submit the students lo social pressure thal cause them a senes of heath
problems that affect their school life.

Environmental Culture for Sustainable Development

Environmental education is considered a suitable instrument for the construction
of an environmental culiure of people and sogighies. fo reach susiainable
human development, by means of a process th@l allows them to understand
their interdependence with the environment, sta@fting frem cnfical and reflexive
knowledge of the immediate reality-biophysical, 'segidl economic, political and
cultural,

fyironmental culture
elopment, such as

Education as an instrument for the achievement of angg
requires the invigorating of basic values for sustainable d
love, peace, equity and responsibility.

The education for the acquisition of an environmental culture implies an integral
view of reality, in order to makggthe most appropriate decisions that allow to
maintain and to improve the quality of individual and colleciive life that pursues
the systematic safisfoction of sical and intellectual needs, as well as those of
maoral, spirtual, cultural andc al nature in harmony with socio- cultural and
natural enviropsmenis e,

Educatiemko! human sexualify beains from the first childhood and lasts along
aiFitst, it is a right g a duty of parents. The educational system, as a

nd. humanizifig space. requires that its educational institufions
promote devalops and learning o attend and to complete the education
given by poreniss fifis the Nation’s responsibility to subsidize and encourage
parents to take achien in the field of the education and the information stated in
the Childhood and Adolescence Code.

The methodology to be used in the integral education of sexuality favors
reflection, investigation and analysis, within a process of authenfic dialegue that
promotes parlicipation of the family and the educational commiunity; promating
the development of relationships of equity omong peers, adults, youngsters and
children.
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Annex 2- Learning Strategies in the classroom

Metacognitive Strategies

Shategy Name Strategy Description Shategy Definition o
Flanning Preview Previewing the main ideas and
Skirm concepfs of a text; identifying the

Gist organizing principle.
Crganizational Planning | Plan what to do Planning hgid to  accoemplsh the
learning toski plagning the parts and

sequence of id8ES {o express.

Selective Attention

Listen or read selectively
Scan
Find specific information

Attending toUkBY Words., phrases.
ideas, linguistic ks
information.

Self-management

Plan when, where, and

Seeking of aranging

how to study that help one leam,
Meonitoring 3
Meonitonng Think while listening Kir; one's comprehension
Comprehension Think while reading pglstecing orreading.
monitoring Production | Think while speaking ane's oral or written
Think while writi hife it is faking ploce.
Evaluating :
Self-assessment Check back - i how well one haos
Keep leaming log geedmpelished a learming task,
Reflect on what you .
Strateg Strategy Definition
Resourcing Using reference matenals such os
' dictionaries, encyclopedias. o
textbooks. )
Grouping Classifying  words,  terminology.

grophic | quantities. or concepts according to
thair attributes.
Mote-taking 8 notes on  main | Writing down  key words and
@aps, T-lists, et concepts in abbreviated wverbal
raphic, of numencal form.
| Eloboration  of  Prior | Use what you know Relating new to known information
knowledge Use background | and making personal asseciations
knowladge
Make analogies
éfummnﬂz‘rng Say or write the main | Making mental.  oral, or written
- idea summary of information gained froam
listening or reading
rDedULMnflnduction Use a rule/Maks a rule Applying or figunng out rules to
understand a concept or complete

Al Meforamento por s Educacion”

40




aleagming task. |
Imcigery Visualize Using mental or real pictures fo learmn
Moke a picture new information or solve a problem
Audifany Use your mental tape | Replaving mentally a word, phrose,
Representation recarder of piece of information
| Hear it again
Making Inferences Use context clues Using information in the tex! to guess
Guess from context meanings of new items or predict
Fredict vpcoming information
Social/Aftective Strategles
Strategy Name Strategy Descripfion Strategy Definition
Questioning for | Ask queshions Getti ddifional explanahon or
Clanfication ver on from a teacher or other
g
Cooperation Cooperate Wor peers to complete a
Work with classmates task, information. solve a
Coach each other robiam, edback.
Self-Talk Think positive! Reducing o by improving ong’s
sense of com a,

1g Strategles for Literature and Composition

= e L L

Metacognilive Sirategies: Students plgn, mMonitor, and evaluate their understanding of

literature and development of writings

Advance Organization Can the title and @

nopier headings help me get o general idea of
what this story is about? .

selective Attention What are the most impertdif gioris of the stary te pay aftention to?

Organizational Planning What's my purpose for reading, lislening, speaking or wnting® How
-hould | arganize my story, book report, or presentation? How do | begin and end? What's
.ne best sequence of ideas or events? How can | describe and present the characters?

self-monitoring Am | understanding this? Does it moke sense? Am | achieving my purposes
Haw s this task going? Do | need to make any changes nght know?e

self-assessment Did | understand this story or poemg What was the main point | god from

reading or listening?® How do | feel gbout the stary and characters® What revisions are |

necessary in my writing? Do | need more information? Should | re-read?

Cognitive Strategies: Students interact with literature and compaosifion expernences, relating
it 1o what they know and persondlizing or organizng the material to understand and
appreciate it

Foborating Prior Knowledge Whaot do | already know about this type of literature or
writing? What experiences have | had that are related to thisg How does this information
relate to ather things | know about literature or writing®
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Taking notes What's the best way fo wrte down what | need to remember? Cutlinas
Chart? List$ Diogramy Story maop? Drowing?

Grouping How can | classify the characters or events in this story® Can | organize this
infermation graphically®

Making Inferences What does this word or phrase probably mean® Whaot clues can | use?
what predictions can | make?

Summarizing What's the most important information to remember about this storye Should
my summary be oral, wntten, or mental?

o pictures in the texts
| mgke o mental picture or

Using Imagery What can | learn from illustrations. diagrams. gf
Carn | draw something fo help me understand this story? Gl
visualize this event or place or character?

inguishc Transfer Are there any words, prefixes, or suffixes
similanty to my native longuage?

Cognize becouse of ther

Social/Affeclive Strategles: Students interact with peers. teachers, and
learning. or use aftitudes or feelings to assist leaming.

ither adults to assist

Guestioning for Clarification Who should | ask for additional explanation or comrecfion or
suggestions? How should | aske

Cooperating How can | work with friands or classmates to understand this or complete this
task or improve what | have wntten or presented orally#

Seli-talk Yes. | can do ed the right strotegies
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Lesson Sample Supplementary Material
The Squirrel's Loan

By Partap Shoma

4 The magpie and the squinel lived on the lower slopes of the Himalayas. One cold
« and snowy winter, the magple bomowed some nuts from the squirel, and the squimel
' bomowed some feathers to warm his hole in the free.
In summer, the mogpie brought some nuts to retum the lean, but the squirrel said,
» It's summer and | have plenty of nuts now. You fock them from me in winter, so return
' fhem to in winter."
' The magpie wondered what he would do because he knew there would be no
. nuts to be found in winter, So when the squimel came to retumn the loan of feathers, he
' said, “l| have plenty of feathers in my nest now. You fock them from me in winter.”
“Very well," said the squirel, and he stored the feathers along with his horde nufs,
But it was so hot summer, and the squirel's house felt ke furnoce with all those
' feathers in it. 50 he threw the feathers out, thinking he'd pick them up when winter came
around and it was time to refurmn the loan,

In winter, there was ice and snow everywhere the feathers were buried
undemeath. Try as he might, the squirrel could not dig them out.
. He said to the magpie, “I'm afraid | can't find feathers in winter.”
! “Mor can | find nuts at this time."” soid the magpie.
- And the squirel remembered his loon and his words to the magpie, and he was
. ashamed. He said, "l should expect you to return the nuts when you can, not when you
' cannot. A loan s meant to help o friend, not to give him frouble.”

From them on they helpad each other in winter and repaid their debits in summer
They continued to ive happily and became even better friends thereafter.

R &y 9

debt: .mmething owed by one person o another
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Pre-reading Activities
Invent-a-Friend

A- Individually: Brainstorm a list of words and phrases o complete this sentence:

An ideal friend is someone who

B- Pair/share: Compare your ideas in your chart /poster with those of a classmate.

C- In groups: Use the box below to creaije
display your ideas about what an idedl
llustrations as well as words in your plan.

chart or poster. |t should

dight want to include

o e = e o i e e 0 o [ . S B N RN LR N D N WS BN R e o o =8 g
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Whaot does it mean to be a friend?

Remember
A Haiku poem is a very short poem with an easily memaorable form

consisting of three non-rhyming lines containing 17 syliables, usually
in groups of five. seven, and five.

Write a Haiku poem for friendship. Use the box below.

»

Friendship

“Al Majoramiento por fa Educacidn’
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What does it mean fo have a friend?

Individually, in the oval below. write the nome of somecne, either real or imaginary,
whom you think would be a good friend. Then create a web by wriling nouns, verbs,
adjechves, and adverbs describing the friend's importance in your life, Drow a circle
arcund each term and connect it 1o the center oval,

“Al Mejoramierio por la Educacion” 48




The Squirrel’s Loan

Cause and Effect

Post-Reading Activities

is an event or a situation that happens as a result.

For each cause below, write one ar more effects.

CAUSES

The winter is cold and
SNOwWY,

The squirrel tells the
magpie to retum the
nuts in the winter,

The summer is hot.

h

The snow covers the
teathers.

The squirrel realizes that
the magpie should return
the nuts when he can,
not during the winter
when he cannot find

A cause sets into motion an action or a series of actions. An effec!

B

ﬂ

The squirel bomows
feathers from the
magpie. The magpie
bomows nuts from the

ks

ﬂ

—

“Al Mejorammnto par la Educaciin”
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Your New Buddy!

A- Look af your classmates. Find a classmate you don't know well. Why didn’t you
consider him/her a fnend? Go and to talk to that person. Try to find his/her likes and
dislikes.

B- In pairs: Mow that you know that classmate. Deci crealive activity for the

closs (i.e.: song, poem. phrase, jazz chant, acrostic, etc

C- What fraits do you find now in this ne Can you find positive charactenstics?

write and send a note to him/her.

source: Adapted rem Colling, N.D. (1993). Critical Thinking Reading Through Literafure. ED
[363849]. Rehieved May 13", 2008, from hitp://ericdigests.org/ 1994/literature. him
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Oral Presentation Evaluation Form
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mﬂp Lirergiune in Englsh Longuags

Annex 5- Glossary of Some Concepts mentfioned in the program.

Communicalive Competence: the ability fo recognize and produce outhentic
and appropriate language comrectly and fluently in any situation; the use of
language in realistic, everyday settings; involves grammatical competence.
sociolinguistic  competence, discourse competence. ond  strategic
compelence.

igsed English as a second
integrates longuage and
b@iic second to second
achers use instructional
om academic content
cantent cogritive, and

Content-based instruction: also called confent
language. a model of language education
content instruction in the classroom; an op
language leaming in which second languagd
matenals, learning tasks, and classroom techniglé
areas as the vehicle for developing second langbags, €e;
study skills. T

Language Proficiency Levels: the demarcation along the sécond languoge
acquisition continuum that is defined within the standards by a senes of sample
performance indicators.

Metacognitive awareness: the nowledge of a range of problem-solving
strategies, such as planning@@nd goal setting, regarded as the key to successiul
language learming. ;

strafive language behaviors associated
with each language proficiency levelfgxamples of assessable fasks that students
can be expected to know or to do as they approach the fransition fo the next
level of English language preficiency in any given standard.

standards: relatively stable criteria used to judge persons, inshitutions, programs,
performance, and/or other oulcomes, statements thal descrbe the attainment,
excellence. or requirement for desired behavior or practice: knowledge and skills
that a leamer or teacher should possess to perform well.

Strategy: an individual instructional activity as it eccurs in the classrcom with
built-in support for English language leamers.

source: Gottlieb, Margo, et al., [2006). Prek-12 English Language Proficiency Standarnds.
Alexandna, Virginia: Teachers of English of Other languages, Inc. (TESOL]
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Ability: the present or potential competency of an individual to perform a task or
1o use skills, including ones that are intellectual and physical.

Alternative Assessment: a vanety of assessment approaches that do not use
multiple-choice or closed-response items, but instead require the axaminees fo
generate or produce responses or products.  Generally this includes any
assessmen! technigue other than traditional norm-referenced or criterion-
referenced paper-and-pencil fesis. Examples are Erm:ny‘s porttalios, interviews,
observations, work samples, and group projects, ' .
Assass: to stimulate the degree of quality or quantity, or leldesenbe or document
the nature of an aspect of behavior, leaming. or performalce.,

Assessment: the process or instrument used fo measure,

a given Ievel

of merit and on which

Checklist: an instrument that specifies driferi
encevcf the attribute being

the assessor ore evaluator marks the pres
assessed,

Criterion, Criteria: an external basis upon Wi ormance (e.g. leaming
acquisition of a sbullj is rated or judged as suceE | or mentonous, Each critencn
talls within a ¥ overed by the assessment or evaluation sysfern and i
defined by &l tors, and descriptors

Curricylum: (1) a comprshe

o the studenls, IREBscope of content, the sequence of materials,

interpre _ af subject matter, and motivational, instructional,
and gssessme o be used. {2) a set of ordered, intanded learming
oufcomes.

Evaluation: the SySiEmatic process of delermining or judging the merit, value, or
worth of someone¥{ihe evaluee, such as a teacher. student, or employee) or
something (the evaluand, such as a product, program, policy, procedure, or
process).

Higher-Order Thinking Skills {HOTS): those thoughts processes that are needed fo
solve problems and make necessary decisions in everyday actvities, as well as
the mental processes needed to benefit from instruction. Examples of such skills
are observing, summarizing, justifying, developing explanations, and making
inferences [deductive and inductive).

54
“al desarrello por la educacidn ™




ﬁ'-\eﬂ' Lifaroture dn Englikh Languoge
. Dedrmodda Pusmca

Journal: o daily or weekly record of evenis which individuals may be asked 1o
keep os part of the instuctional activities. jobs. or programs in which they
paricipate. Journal eniries may be used to judge writing. progress on projects,
and perceptions of expenences. In classrooms, journals can be designed and
used to measure changes in writing skills over time.

Learning Outcomes: the products of instruchion or exposure to new knowledge or
skills. Examplas include mastery of a new skill, successful completion of a course
of program, finishing a project or reporl, or aficifipc
performance on an assessment.

Metacognition: the psychological processes that guide mdikiduals through
leaming tasks. These processes include planning, activating. i
evaluating of lower-order skills. Self-evaluation of cogritive ac
developed o enhance performance.

Porifolio: o purposeful collection of dogl
performonce (e.q., awards, assessmen i
the person (e.qg., o book report, a drawii
a group, of photographs on a specifici
Project: a form of complex performance @sse f’ involving several types of
activities and products for completion. Mestepitlects involve planning and
usually end with a report [oral or written) or preduct. Examples are: completing
several data collection activities on neighborhood needs and wnting a report: or
planning an experment on oral erosion and setfing up several siluatons to
compare results: or designing a piece of furniture and building a prototype.

Reflection: the process by which an individual reviews his/her past performance
as a maans of improving future performance.

Scale (Rating): a series of numerical or descrplive rating on a confinuum vsed o
assess or judge specific levels of parformance.

Scoring Rubric: a set of rules, guidelines, or benchmarks at different levels of
performance, of prescribed descriptors for use in quantifying measures of
atfributes and performance.

Source: Wheeler, Patricia, Ph.D. and Haertel Geneva D. Resouwrce Handbook on
performance Assessment and Measurement: A tool for studenfs, Practitioners, and
Policymakers. California, U.5.A.
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Glossary of Some Terms and Technigues in Poetry

Concrete
Poetry:

Poelry in which the shape of the printed form is related to its
subject.

Easter Wings

George Herberd

Lard, who created man in wealth and sfore.
Though foolishly he lost the same
Decaying more and more
THl he becames

As larks, u
And sing this day Th
The shall the fall furtheEihe

My fender oge n osomow  digds e
And sl with sicknesses and shame
Thou didst so punish sin, p
That | becarme
Mot Hn,
With thee
Let me combine.
And feel this day thy victory:
For if Limp s wing on thine,

-'-"E_, tion shall advance  the flight in me

Hyperbole:

= shall oot aweay his wings,

re he shall discover

B In the whale wide waorld again
Such a constont lover.

Sucking, "The Constant Lover”

Lyric:

A poem, often short, presented by a single speaker and
expresing some basic emotion.

Might Friends

5.J. Marks

Temor we expect, but we are always surpnsed by love, -Thomas
Williams

what you faught me

and how | ramember it

Wi | e in the dark

| wiite on the cold trees,

| see what you see through the cormer of my ayes

Metaphor:

An implied comparisan between fwo things.
Mothing signs from these arange frees, _
“These orange trees’, with the implied comparnson 1o steel frameworks, 15 G

metaphor.

St
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| Paradox: An apparent contradiction that is nevertheless true. The
staterment, “Failure s success,” exprasses o parado,

Personification: | The attibuting of human qualities to nonhuman things.
Might's candles are bumt out. and jocund doy
stands fiptoe on the msty mountan 1ops

Shokespedre, Romeo and Juliel
Refrain: The repetlition of phrases or lines in a poem or song,
“The Ralry Day”

Longlellow

The daoy iz cold, ond dark, and

I rains, and the wind is never wWagry:

The vine sfill clings fo the moldering w

But at every gust the dead leaves fall,
And the day 15 dark and draary.

Rhythm: The measured movement or beat in the musical flow Of ;meiw
ODE TO BEN JONSOK

As maode us nl::bh,-' wild, nel mad;
Anct vel each verse of thine
Ouidid the meat, oultdid the friolic wine.

peech which involves a direct comparison befweaen
hings, usually with the words like or as.

. the drogon-ily
Hangs like a blus thread loosened from the sky.
Riossett, “Silent Noon™

line lyric with any one of several, particular rhyme

Sonnet

CREDO
Edwin Arlington Robinson

| cannat find my way: thare is no star

In all the shroudad heavens amywiere;

And there is not a whisper in the air

O any living volce but one s for

That | can hear it only as a bar

Of lost, impenal music, played when fair
and angel fingars wove, and unowarng,
Dead leaves to garlands where no roses e

57
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Mo, there s not a ghmmer, nor a call

For one thot welcomes, welcomes when he fears
The black and awiul chacs of he night;

For through it all =above, beyond i all-

| know the for-sent message of fhe vear,

| fesl the caming glory of the Light

‘Symbolism:

Anything used to represent something else. In literature the term
symbol usually refers fo a concrete image used to designate an
abstract quality or concapt. The lovely, shtfkliveduose is offen used fo
symbolize a young, beautitul, beloved girl. :

Theme:

The central idea developed in a literary work :

Tone:

The attitude and feelings of an author express
work, as determined by word choice, style, im
connotfation. sound and rhythm.

REFUIGEE-1945 RUTH MOORE

0 given

n civilian in Hong Kong

rnations. .

Miller. JR. James E. ef. all. (1974). The Lyjie Pofaphal e, Foresman and Company. U.5.A.

Alliteration

The repetition of thi
words, usually ot thebeginning of o word or stressed syllables.
"descending dew di@ps”; "luscious lemaons,

Archetype

A term use to describe universal symbols that evoke deep and
sormeatimes unconscious responses in a reader. In literature,
characters, imaages, and themes that symbolically embody
universal meanings and basic human expenences, regardiess
of when or where they live.

Drama

A play that is performed before an oudience according fo
stage directions and using dialogue. Classical drama has two
genres: fragedy and comedy.

Epigram

A brief, pointed. and witty poem that usually makes a satinc or
humorous point. Epigrams are maost often written in couplets,
but take no prescribed fonm.  eeuoOooioOoUOOoOOoUCa:

Essay

A narrative (written or aral) description, analysis, explanation,
interpretation, opinion, and/or summary that demonstrales an
individual's use of infarmation and language in generating a
coherent document about a parficular topic or in response 1o
a queshion.

58
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FEPEERESS

Free ‘d'ﬂﬂ!‘

Also called OPEN FORM POETRY, free verse refers to poems
charactized by their nonconformity to established patterns of
meter, rhyme, and stanza . Free verse uses elements such as
speech patterns, grammar, emphasis, and breath pauses 1o
decide line breaks, and usually doas not rhyme.

Narrative
poem

A poem that tells a story. A namrative poem may be short or
long.

Cnomatopoeia

A ferm refering 1o the use of a word ihat resembiles the sound if

denotes. Buzz, rattle. bang. and sizdle all retlect cnomatoposia,

Pun

iihaving more than one
shakespeare and

jous and comic

. Ask for

A play on words that relies on o
meaning or sounding like anoth
other writers use puns extensivelyf
purposes; in Rome and Juliet, the dyirt
me tomarrow and you shall find me a gr

Rhyme

The repetition of identical or similar concluding syllables in
different words, most often at the ends of lines. Rhyme is
predominantly a function of sound rather than spelling; thus,
words that enddith the same vowel sounds rhyme, for
instance, dayj prey. bouguet, weigh, and words with the same
consonani@nding rhyme, for instance vain, feigh. rein, lane.

Stanza

In poetry. stanza

Tercet

A three-line stanze

 Tragedy

In classical drama frag ::Iy depicts a novel hero or heroing who
makes a mistake of judgment that has disastrous
consequences,

Elements of Fiction

Characfer

The pecple (or animals, things, elc. presented as people]
appeanng in a literary work.

Types of Characters:
Round Character: convincing. True to lite,

« Dynamic Character: undergoes some type of change in
shory.

s Flat Character: stereotyped. shallow, often symbolic

« Static Character: does not change in the course of the
stary.

59
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o Delcwonin Fupioe,

Methods of Characterization
. Direct: "he was an old man..

Own Words and Actions
kReaction of other Characters
Physical appearance

- Own thoughts

Lol L

Other Fiction
Elements

o Allusion: a reference to a person, place or literary, historical,
artistic, mythologicol source or event,

» Atmosphere: the prevailing emotional and meflal climate of
a piece of fiction. e -

» Protagonist: The leading character in a literary wo L *Holden in
The Catcher in the Rye. Tayasin the Bean Trees.

+ Antagonist The characierwho opposes the protagonist,

» Dialogue: the reproddeti a conyersation between two of
the characters. ' '

+ Foreshadowing: early Cluas, what will happen laferin o
piece of fiction. :

+ lrony: a different betweenwhat is expaected and reality.

voy time moves through a novel,
nological: starts at the beginning and moves

back: starts in the present and then goes back o

-Circular or Anticipatory: starfs in the present. flashes
back to the past, and returns to the present at the conclusion.

-Panel: same story told form different viewpoints. (Lou
Ann and Taylor chapter in The Bean Trees.

Google-Elements of Fiction Power Point .
www pschuzel comEForms%20%Fiction/elementsB200%20RCTion.pp |

Plot

The series of events and aclions that takes place in a story.

il
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[

Elements of Plot
Conflict
« Man VS Man
« Man V5 Nature
s Man VS Society
¢ Man V5 Himself
Plot line
Climax: The tuming point. The most intense moment (gither
mentally or in action). ;
Rising Action: the series of conflicts and asisindhe story that lead
to climax. i
Falling Action: all of the action which follows™
Exposition: The start of the story. The way things
action starts.
Resolution: The conclusion. the tying together of all

Point of View

Wha is telling the story?

Omniscient Point of Yiew: The author is teling the story

“The boy with fair hair lowered himself down the last few feel of
rock and began

and began to pick his way toward the lagoon. Though he had
taken off his schoghksweater and trailed it now from one hand, his
grey shirt stuck t@hifn and his hair was plastered to his forehead.
e long scar smashed into the jungle was a bath

ot heat.”
The Lord of thefligs: Wiliaom Golding
Limited Omniscient: Third person, told from the viewpaint of a

“In his black suit he stoad in the dark glass where the lilies leaned
so palely from their waisted cut glass vase, He looked down at
the guttered candles tub. He pressed his thumbprint in the warm
wax pooled on the oak veneer. Lastly he looked at the tace so
caved and drawn among the folds of funeral cloth, the yellowed
moustache, the eyelids paper thin. That was not sleeping. That
was not sieeping.

All the Pretty Horses-Carmac McCarthy
First Person: Story is told from point of view of one of the
characters who uses the first person pronoun 1"
“| have been afraid of putling air in a tire ever since | saw a
tractor fire blow up and throw Newt Hardbine's father over the
top of the Standard Qil sign. I'm net lying. He got stuck up there.
About nineteen people congregated durning the fime it ook for
Naorman Stick to walk up to the Courthouse and blow the whistle

for the volunteer fire department.”
The Bean Trees-Barbara Kingsalver
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| Setting

sefting: the lime, place and penod in which the action lakes
place.
Examples: - The Catcher in Rye: New York, 1940s

-Lord of the Fies: Desert Island. the future.

-The Bean Trees: Arizona/ Cklahoma 1980s.

setting: can help in the porirayal of character.

“__itwas so quiet and lonesome oul, even though it was
Saturday night. | didn't see hardly anybody on the street. Now
and then you just saw a man and a girl crossing the street with
their arms arcund each other's waisiiond all. or a bunch of
hoodlum-looking guys and their dg all of them laughing like
hyenas at something you could Qe y t funny. New York's
temible when somebody laughs of reet very late at night.
You can hear it for miles. It makes y el 5o lonesome and
depressed.” :

The Catcher in th

Sefting: in some waorks of fiction action is so
setting that the plot is directed by i,
“The new man stands, looking a minute, fo get 1he sef-up of the
day room. One side of the room younger patients, known as
Acutes bacause the doctars figure them still sick enough to be
fixed, practice @i wrestling and card fricks... Across the room

fesare the culls of the Combine’s product, the
Chronics. Not hospital, these to get fixed, but just to keep
them from wa ound the street giving the product a bad

=13 relc:’red to

Yone Flew Over the Cuckoo's Nest{19)

Sefting: can establish the almosphere of o work.
“During the whole of a dull, dark, and soundless day in the
autumn of the year, when the clouds hung ocppressively low In
the heavens. | had been passing alene, on horseback, through a
singularly dreary tract of country.”
“The Fall of the House of Usher” by
Edgar Allan Poe

Symbolism

& symibol represents an idea, quality, or concept larger fhan

itself,
Examples:
e A Joumey can symbolize life.

« Black can represent evil or death
« Water may represent a new beginning.
« A lion could be a symbol of courage.
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Theme

The theme of a piece of fiction 5 its central idea. It usually
conlains some insights into the human condition.
-In most short stones, the theme can be expressed in a single
sentence.
- In longer works of fiction, the central theme is often
accompanied by a number of lesser, related themes, or there
may be two or more cenfral themes.

» Themes should be stated as a generalization

Cinquain

Poetry form
A five-line poem that follows o 22-svllable
format:

Line 1: 2 syllables
Line 2; 4 syllables
Line 3: & syllables
Line 4: 8 syllables
Ling 5: 2 syllables

- usually in this

the free
chills the we

Concrete

poem

poem/shape

FPoetry form
igiure poems made out of letters and words. They are strongly
ing all traditional poetic forms. Easter Wings

ge Herbert

Cwho created man in wealth and store,
Though feolishly he lost the same

Decaying more and more
Till e becarms
MOost oo
With thee
O let me nse
A5 larks, harmoniously,
And sing this day thy viclones:
The shall the fall further the fight n me.

My fender age in somow did begin:
And shill with sicknessas and shame
Thiow didst s punish sin,
That | become
Mot thin,
wWith theea
Let me combine,

And feal this day thy victony:
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For, ifVimp my wing on fhine,
Affliclion shall advance  the Highd in me.,

Couplets

Poetry Form
bt is the simplest form poetry which consists of two lines bound
together by rhyme.

‘| climbed the tree
The bird to see”

“While still | may | write for you
The life | ived. the love | knew.” =

Haiku

Poetry Form

A very short poermn with an egsily memacrable a Japanese
poetic form consisting of three nonrhyming lines taining 17
syllables. usually in groups of five, seven, and five. It 5 bast to use the
form only as a suggestion. Haikus usually have a nature theme.

lowers so beautiful
But they will die now
i you cut the flowers™

Quatrains

Poetry form
A four-line stanza; glly—not olways—following a rhyme

scheme [e.q., abobi@abb, abba)
“Today. | did not earn Ty rest,

for my limbs | did not stretch,

and my mind | did not siress,

but lomormrow, I'll be refreshed.”
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